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	School Aims:


	To improve boys writing.

To achieve international schools.

To achieve Eco Schools Status. 

	School Self Evaluation:


	· How high are standards?

· Pupils’ attitudes, values & personal development.

· How well are pupils taught?

· How good are curricular & learning opportunities?

· How well does the school care for its pupils?

· How well is the school led & managed?

· How well does the school work in partnership with parents?

· How effective is the school?




Policy for Special and Additional Needs

Definition of Special and Additional Needs

Children have special and additional needs if they have a learning difficulty that calls for special educational provision to be made for them.

Children have a learning difficulty if they:


*
have a significantly greater difficulty in learning than the majority 


of children of the same age;


*
have a disability that prevents or hinders them from making use 


of educational facilities of a kind generally provided for children of 


the same age in schools within the area of the local education 


authority;


*
are under compulsory school age and fall within the definitions 


above or would so do if special educational provision was not made 

for them;

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Special educational provision means:


(a)
for children of two or over, educational provision which is additional to, or otherwise different from, the educational provision made generally for children of their age in schools maintained by the LA, other than special schools, in the area;


(b)
for children under two, educational provision of any kind.

Policy Principles

Importance of the Individual

Every learner is an individual and therefore has his or her own particular educational needs. Each individual to have access to personalised provision. 

Entitlement 

In addition to adequate provision to meet legal requirements, each individual has an entitlement to:


*
a curriculum which is broad, balanced, relevant and differentiated with 


progression and continuity (1988 Education Reform Act);


*
equality of opportunity and equality of regard (Norfolk Curriculum 


Policy Statement;


*
high quality learning experiences which encourage the development of 


maximum educational potential and independence; and


*
the maximum self determination possible.

Integration

All learners with special or additional needs should have the opportunity to share educational experiences with others who do not have such needs as far as possible.

Planned Progression and Continuity

All learners, especially those with special educational needs, should have their educational experiences planned and regularly reviewed so that their progress is continuous. Liaison with feeder and special schools takes place to provide continuity and consensus. 
Partnership and Continuity

All those involved in educating children, young people and adults with special and additional needs should acknowledge each other’s contribution and collaborate to ensure entitlement, access, quality of provision and integration within the school and community. Parents and governors are central to this process which should also include taking the learner’s views into account as far as possible.

Commitment to Continuing Development

High quality educational provision for all learners is possible only if everyone involved in providing it is committed to its continuing review, development and improvement. For those with special educational needs this is a requirement of the 1981 Education Act and the 1989 Children Act.

Aims

The staff at Mousehold Infant and Nursery School, teachers and Learning Support Assistants, aim to work together as a team to lift all barriers to learning for all children. We recognise that children with Special Educational Needs (SEN) are only a small part of this. We support the ethos of Inclusive Schooling, and believe that education should be available to all.

We aim to fulfil the principle aims of the Code of Practice. Namely:


*
A child with SEN should have their needs met;


*
The SEN of children will normally be met in mainstream schools;


*
The views of the child, when appropriate, should be sought and taken 


into account;


*
Children with SEN should be given a broad, balanced and relevant 



education.

      * 
Progress of children with SEN to be tracked using Pupil Asset.

We aim to identify the needs of children with Special and Additional Needs at the earliest point. We work to reward the achievement of all pupils in school, and to recognise the importance of this for all children with SAN. We aim to work closely with parents and carers throughout their child’s time at school and nursery, and will use this partnership to move to identify and recognise any underlying causes for the child’s behaviour or needs.

This policy was written to illustrate how we propose to meet these wide aims.
The Role of the Special Needs Co-ordinators (SENCOS)

The named person responsible for the co-ordination of SEN provision are:

 Karen Davison.

The SEN Co-ordinators’ responsibilities include:


*
overseeing the day to day operation of the school’s SAN policy;


*
coordinating provision for children with special and additional needs;


*
liaising with and advising fellow teachers;


*
overseeing the records of all the children with special and additional needs;


*
liaising with parents of children with special and additional needs;


*
contributing to the in-service training of staff;


*
liaising with external agencies including the LA’s support and 



educational services, health and social services and voluntary bodies.

Monitoring Children’s Progress

The school’s system for observing and assessing the progress of individual children will provide information about areas where a child is not progressing satisfactorily. Under these circumstances, teachers may need to consult the SENCOS to consider what else might be done. This review may lead to the conclusion that the pupil requires help over and above that which is normally available within the particular class or subject. The key test of the need for action is evidence that current rates of progress are inadequate. Adequate progress can be defined in a number of ways. It might be progress which:


*
closes the attainment gap between the child and their peers;


*
prevents the attainment gap growing wider;


*
is similar to that of peers starting from the same attainment baseline, but



less than that of the majority of peers; 





*
matches or betters the child’s previous rate of progress;


*
ensures access to the full curriculum;


*
demonstrates an improvement in self-help, social or personal skills;


*
demonstrates improvements in the child’s behaviour;


*
diagnostic tests and screening will also indicate progress and analysis of 


results may highlight specific areas of difficulty. The materials used for 


diagnostic and screening purposes include Bury Infant check and the Salford 
Reading test.
Detailed Implementation Arrangements

The school and nursery follow the ‘Graduated Approach’ to action and intervention as laid down by the Code of Practice.  This ‘graduated approach’ should not be viewed as hurdles to be crossed before a statutory assessment can be made. 

Record of Concern

To aid initial identification and monitoring, the school and nursery will continue to use an initial record of concern sheet. This is completed by the class teacher on any child whom he/she feels is experiencing educational difficulties. This will be copied to the SENCO and the child’s progress will be discussed at the next review of IEP’s, or sooner for more urgent concern.

Early Years Action (Early years provision is part of the Foundation stage of education for children aged 3-5)

When an early education practitioner, or the SENCO identifies a child with special educational needs, they should devise interventions that are additional to and different from those provided as part of the setting’s usual curriculum offer and strategies. This is Early Years Action. At this point an IEP is written by the class teacher and SENCO.

The triggers for intervention through Early Years Action could be the practitioner’s or parent’s concerns about a child who despite receiving early education experiences:


*
makes little or no progress even when teaching approaches are 



particularly targeted to improve the child’s identified area of weakness;


*
continues working at levels significantly below those expected for 



children of similar age in certain areas;


*
presents persistent emotional and/or behavioural difficulties, which are 


not ameliorated by the behaviour management techniques usually employed 

in the setting;


*
has sensory or physical problems, and continues to make little or no 


progress despite the provision of personal aids and equipment;


*
has communication and/or interaction difficulties, and requires specific 


individual interventions in order to access learning.

The IEP will only record that which is additional to, or different from, the differentiated curriculum and will focus upon up to three individual targets that match the child’s needs and, when appropriate/possible, have been discussed with the child and parents. When pupils in the same group, class or subject lesson have common targets and hence, common strategies a group learning plan can be drawn up rather than producing IEP’s for each child.

The child’s progress will be monitored through informal discussion with the class teacher and the termly IEP review meetings. The child’s IEP will be shared with all class based teaching staff who work with the child. Parents will always be consulted and kept informed of the action taken to help the child, and of the outcome of this action. Their views on their child’s progress will be sought. Wherever possible and appropriate, the child will also take part in the review process and be involved in setting the targets.
Early Years Action Plus

If a child does not appear to be making suitable adequate progress, a request for support from external services is made by the SENCO, in consultation with parents. At Early Years Action Plus, external support services, will usually see the child so that they can advise the SENCO and class teacher on new IEPs with fresh targets and accompanying strategies. As a response to the advice given, the SENCO will help the class teacher to put further strategies into place for that child. It may be that a child is placed in an existing SEN group, or additional adult help may be provided. The SENCO will take the lead in monitoring the child’s progress, planning further interventions in discussion with colleagues and will review and monitor the action taken at the next IEP review meeting, or sooner at the class teacher’s request.

The triggers for Early Years Action Plus will be that, despite receiving individualised support under School Action, the child:


*
continues to make little or no progress in specific areas over a long 



period;


*
continues working at an early years curriculum substantially below that 


expected of children of similar age;


*
has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class group, despite having an individualised behaviour management programme;


*
has sensory or physical needs, and requires additional specialist 



equipment or regular advice or visits by a specialist service;

*
has ongoing communication or interaction difficulties that impede the 


development of social relationships and cause substantial barriers to 


learning.

School Action  (Key Stage 1)
When a class teacher or the SENCO identifies a child with SEN, the class teacher will provide interventions that are additional to from those provided as part of the school’s usual differentiated curriculum. This will be called School Action. The triggers for intervention through School Action will be concern, underpinned by evidence, about a child who despite receiving differentiated learning opportunities makes:


*
little or no progress even when teaching approaches are targeted 



particularly in a child’s identified area of weakness;


*
shows signs of difficulty in developing literacy or mathematics skills 


which result in poor attainment in some curriculum areas;


*
presents persistent emotional or behavioural difficulties which are not 


ameliorated by the behaviour management techniques usually employed 


in the school;


*
has sensory or physical problems, and continues to make little or no 


progress despite the provision of specialist equipment;


*
has communication and/or interaction difficulties, and continues to make 


little or no progress despite the provision of a differentiated curriculum. 

An IEP will be written by the SENCO and class teacher at this stage. The IEP will include information about:


*
the short-term targets set for the child;


*
the teaching strategies to be used;


*
the provision to be put in place;


*
when the plan is to be reviewed;


*
outcomes (to be recorded when IEP is reviewed).


*
next steps


*
IEP’s to be reviewed at frequent intervals. (At least half termly)

School Action Plus

If a child does not appear to be making suitable adequate progress, a request for support from external services is made by the SENCO, in consultation with parents. At School Action Plus, external support services will usually see the child so that they can advise the SENCO and class teacher on new IEPs with fresh targets and accompanying strategies. As a response to the advice given, the SENCO will help the class teacher to put further strategies into place for that child. It may be that a child is placed in an existing SEN group, or additional adult help may be provided. The SENCO will take the lead in monitoring the child’s progress, planning further interventions in discussion with colleagues and will review and monitor the action taken at the next IEP review meeting, or sooner at the class teacher’s request.

The triggers for School Action Plus will be that, despite receiving individualised support under School Action, the child:


*
continues to make little or no progress in specific areas over a long 
period;


*
continues working at National Curriculum levels substantially below that 


expected of children of a similar age;


*
continues to have difficulty in developing literacy and mathematics skills;


*
has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class group, despite having an individualised behaviour management programme;


*
has sensory or physical needs, and requires additional specialist 



equipment or regular advice or visits by a specialist service;

*
has ongoing communication or interaction difficulties that impede the 


development of social relationships and cause substantial barriers to 


learning.
School and Nursery Request for a Statutory Assessment

Where a child has demonstrated significant cause for concern and has made minimal progress, a request for a statutory assessment can be made by the school to the LEA. Statutory assessment involves consideration by the LA, working co-operatively with parents/carers, the child’s school and, as appropriate, other agencies, as to whether a statutory assessment of the child’s SEN is necessary. A child will be brought to the LA’s attention as possibly requiring an assessment through a request by the child’s school, from a parent or a referral by another agency. School based evidence to support an assessment may include:


*
individual education plans for the pupil;


*
records of regular reviews and their outcomes;


*
the pupil’s health including the child’s medical history where relevant;


*
National Curriculum levels attainments in English and Maths;


*
educational and other assessments, for example from advisory specialist 


support teacher or an educational psychologist;


*
views of the parents/carers and if appropriate the child.

Where the evidence presented to the LA suggests that the child’s learning difficulties have not responded to relevant and purposeful measures taken by the school and external specialists and may call for specialist educational provision which cannot reasonably be provided within the resources normally available to mainstream schools, the LA will consider the case for statutory assessment of the child’s special educational needs. The LA may decide that the degree of the pupil’s learning difficulty and the nature of the provision necessary to meet the child’s special educational needs is such as to require the LA to determine the child’s special educational provision through a statement.

A statement of special educational needs will include:


*
the pupil’s name, address and date of birth;


*
details of all of the pupil’s special needs;



*
identify the special educational provision necessary to meet the pupil’s 


special educational needs;


*
identify the type and name of the school where the provision is to be 


made;


*
include relevant non-educational needs of the child;


*
include information on non-educational provision.

All children with statements of special educational needs will have short-term targets set for them that have been established after consultation with parents, child and include targets identified in the statement. These targets will be set out in an IEP and be implemented, at least in part and as far as possible, in the normal classroom setting.

Annual Review of a Statement of Special Educational Needs
All statements must be reviewed at least annually with the parents/carers, the pupil, the LEA, the school and professionals involved invited to consider whether any amendments need to be made to the description of the pupil’s needs or to the special educational provision specified in the statement. The annual review should focus on what the child has achieved as well as on any difficulties that need to be resolved.

In-Service Training for Staff

The school SENCO will attend courses for Co-ordinators. 

In-house training will be arranged where particular knowledge and skills can be shared.

Learning support assistants will be given opportunities for training.

Liaison with other Infant, Primary and feeder school SENCOS will be continued and SENCO network meetings will be attended when possible.

Specific advice on special educational needs will be sought from outside agencies.

Suitable reading matter on special educational needs will be purchased and made available to all staff.
Partnership with Parents/Carers

The relationship between parents of children with special and additional needs and the school has a crucial bearing on the child’s educational progress and the effectiveness of school based action. Parents should be given information on the SAN policy and, when necessary, the support available from outside agencies. The SENCOS are available for informal meetings with parents to help them with any SAN issue.

Regard will be given to the confidentiality of records and information concerning special needs.

Enrichment activities. 

Children with SEN to have the opportunity to access after school and lunchtime clubs. 

Governors

The governors are kept well informed of any changes or problems with the provision of support for children with SAN.  Angie Lee is the named SEN governor. The SEN governor meets regularly with the SENCO.

Complaints Procedure

The procedure to be followed with reference to any complaints concerning SEN is outlined in the current school prospectus. 
In compiling this policy, reference has been made to the following documents:

The Special Needs Code of Practice DfES 2001/02

The Special Needs and Disability Act 2001

Inclusive Schooling November 2001 Ref; DfES/0774/2001   Education Act 1996
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